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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name The Mandeville School 

Number of pupils in school  1062 

Proportion (%) of pupil premium eligible pupils 28.1% (258 students in 
Y7-11) 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2022-23 

Date this statement was published  

Date on which it will be reviewed 20th July 2023 

Statement authorised by Matthew Larminie 

Pupil premium lead Ms Giselle Hobbs 

Governor / Trustee lead Jo Lockwood 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £240,000 

Recovery premium funding allocation this academic year 
£43,135 

 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

0 

Total budget for this academic year £283,135 

Before completing this template, you should read the using pupil premium guide and 

the appropriate example statement available on the pupil premium page.  

Before publishing your completed statement, you should delete the instructions (text 

in italics) in this template, including this text box. 

 

https://www.gov.uk/government/publications/pupil-premium
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If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 



 

3 

Part A: Pupil premium strategy plan 

Statement of intent 

At the Mandeville School, our intent reflects the vision and values of our school Mission 

Statement which is rooted in our belief that all pupil can persevere, achieve, flourish and be 

enabled to experience life to the full. With perseverance, kindness and integrity, school staff 

are committed to overcoming and addressing socio-economic factors -or any other external 

factors – which may hinder pupil progress and attainment, and ultimately affect their life 

chances.  

The focus of our pupil premium strategy is to support disadvantaged pupils to persevere, 

achieve, and flourish in the school community and beyond. The school also recognises that not 

all pupils who are eligible for Pupil Premium are under-achieving and we will continue to 

motivate our high attainers to aim higher. We are committed to raising the outcomes for all 

students, and diminishing the attainment gap between different student groups.  

Our Pupil Premium Strategy is divided into two strands: ‘Access’ and ‘Additionality’ 

• Ensuring that our students eligible for the Pupil Premium have ‘access’ to high quality 

teaching, a well-resourced and planned curriculum, and a school environment in which 

they can flourish. This provision benefits all students.  

• Ensuring that our students eligible for the Pupil Premium receive ‘additionality’: 

provision over and above that which their non-PP eligible peers receive.   

The approaches we have adopted complement each other to help pupils excel. To ensure they 

are effective, we will: 

• Ensure disadvantaged pupils are challenged in the work that they are set 

• Adopt a whole approach in which all staff take responsibility for disadvantaged pupils’ 

outcomes and raise expectations of what they can achieve 

• Plan, monitor and evaluate interventions in order to secure progress and achievement 

• Use and apply the most effective pedagogy in the classroom (See Teaching& Learning 

Policy – Rosenshine’s 10 Principles of Instruction) 

• Work in partnership with families and pupils eligible for Pupil Premium 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Some disadvantaged students lack basic access to materials and 
resources required to flourish; for example, sufficient healthy food, personal 
care products and clothing/uniform.  
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2 Some disadvantaged students may require more, or more intensive, pastoral 
care than their peers due to Adverse Childhood Experiences, fulfilling roles as 
carers, living in crowded homes, etc. These challenges have been 
exacerbated by the Covid-19 pandemic and resulting school closures, as well 
as restrictions on numerous other services such as the NHS. In addition, the 
backlog of cases with CAMHS, neurological assessments and Social Care 
means some students require significant support to maintain positive mental 
health.  

3 Disadvantaged students at The Mandeville School (and nationally) have lower 
attendance than their peers, which results in less consistent schooling and 
lower attainment.  

4 Our Disadvantaged students’ attainment is below that of their peers at Key 
Stages 3, 4 and 5 (in line with national trends). This is the case in Core 
subjects and across the entire curriculum. There are complex reasons behind 
this trend including the level of stimulation in the home environment, 
aspiration and students’ metacognitive strategies to manage challenging 
tasks and persevere.  

5 Many of our disadvantaged students lack cultural capital; this has been 
exacerbated by the Covid-19 pandemic and resulting restrictions. Many of our 
disadvantaged students have not had sufficient opportunity or ability to engage 
with activities which build cultural capital, confidence and aspiration, such as 
trips to theatres and museums, visiting another country, engaging in outdoor 
educational pursuits, participating in cultural activities and pursuing their 
individual co-curricular talents and interests.  

6 Many of our disadvantaged students are below age-related expectations in 
reading and literacy; they do not all read a range of enriching texts with 
frequency, or for pleasure.  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved reading comprehension 
among disadvantaged students 
across KS3 (6) 

80% of students in Key Stage 3 have reading ages 
matching or exceeding their chronological ages 

80%% of students below age-related expectations 
make 9 or more months of progress across 2022-23 

 

Improved attainment among 
disadvantaged pupils across the 
curriculum at the end of KS4, with 
a focus on English and Maths. (4, 
5) 

45% of disadvantaged students will achieve a grade 4 
or above in English and Maths.  

 

35% of disadvantaged students will achieve a grade 5 
or more in English and Maths.  

 

To achieve and sustain improved 
wellbeing for all pupils, including 
those who are disadvantaged (1, 
2) 

PASS/Equivalent Survey evidences high levels of 
wellbeing and good mental health in the majority of 
disadvantaged students  
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All students eligible for the Pupil 
Premium develop confidence, 
cultural capital and aspiration (5) 

All students eligible for the Pupil Premium engage in at 
least 4 Charter activities across the year.  

At least 50% of disadvantaged students attend a school 
trip across the year, supported by targeted funding.  

To achieve and sustained 
improved attendance for all pupils, 
particularly our disadvantaged 
pupils (3) 

Attendance for disadvantaged students is within 5% of 
attendance for other students 

 

The percentage of all pupils who are persistently absent 
being below 5% and the figure among disadvantaged 
pupils being no more than 5% lower than their peers.  
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Access (£180,000) Additionality (£60,000) 

NTP Funding contribution 
(40% of costs) for individual 
and small-group tutoring 

£30,000 TLR for Pupil Premium Lead £3,000 

Breakfast Club £10,000 Educational Resources such as 
subscriptions, revision guides 
and stationery 

£5,000 

Contribution to staffing costs 
for Counsellor, additional 
pastoral staff members 

£50,000 Personal resources such as 
uniform, toiletries, transport etc 

£10,000 

KS4 booster/holiday revision 
sessions 

£10,000 Enrichment experiences, trips, 
visits and associated resources 
such as wet-weather clothing 

£42,000 

Internal AP programme £10,000   

PASS/equivalent survey £5,000   

Literacy Programmes:  
Accelerated Reader 
Bedrock Learning 
Dyslexia Gold 
NGRT Reading Tests 

£12,000   

Homework programme – 
materials, printing costs and 
administration 

£10,000   

Teaching & Learning 
Development:  
Incremental Coaching 
Metacognition 
Feedback 
Visualisers for classrooms 

£15,000   

Charter/Personal 
Development Days: speakers, 
external providers, trips and 
resources 

£28,000   

Resources for co-curricular 
clubs and activities 

£2,000  ` 

TOTAL £183,000 TOTAL £60,000 
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Teaching (for example, CPD, recruitment and retention) ‘Access’ 

 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Incremental 
coaching and 
weekly CPD 

 

 

EEF guidance notes the importance of ongoing CPD to 
improve the quality of teaching – including small steps, a 
mixture of new knowledge, revisiting prior knowledge, 
and chances to apply this. Our incremental coaching 
visits ensure all colleagues are visited fortnightly and 
given one specific piece of feedback for action. Our 3x 
weekly CPD is informed by trends in pedagogy in 
incremental coaching visits. Sessions are designed in a 
tripartite cycle: to introduce new knowledge, to co-plan 
implementation of this knowledge, and to 
review/practice.  

 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/effective-professional-
development 

 

4, 6 

Metacognition 
(+7 months – 
very high impact 
for very low cost 
based on 
extensive 
evidence – EEF) 

 

Teaching students how to model metacognitive 
thinking is part of our CPD programme for this year. 
The school has also invested in numerous 
visualisers to facilitate this in the classroom, 
beginning with English, Science and Humanities.  

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/metacognition-and-
self-regulation 
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Homework plans 

(+5 months – 
high impact for 
very low cost 
based on limited 
evidence – EEF) 

Our homework strategy is aimed at raising the level 
of involvement for all students, which 
disproportionately supports Pupil Premium 
students, who have historically completed 
homework less frequently. The strategy supports 
parents by simplifying the structure of homework 
and need for parental support. In addition, the 
school is providing a Homework Club, Homework 
catch-up support and all materials required for 
homework. We have made a computer lab available 
for students on 3 days per week in addition to the 
provisions above and the school library, so students 
have access to IT, spaces and support.  

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/homework 

 

3, 4, 6 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
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Feedback 

(+6 months – 
high impact for 
very low cost 
based on 
extensive 
evidence – EEF) 

 

The school is dedicating significant CPD time and 
meeting time to improving the quality and frequency 
of feedback. This is the focus of our teacher 
research projects too. Our reformed policy requires 
more frequent and specific feedback for students, 
and clear opportunities for reteaching and redrafting 
to help students improve.  

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/feedback 

 

4, 6 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Catch-up 
sessions and 
booster sessions 
in English, Maths 
and Science (inc. 
phonics) – 
including use of 
Bedrock 
Learning to 
develop reading 
comprehension 
and Vocabulary 

 

(+4 months - 
Moderate impact 
for low cost 
based on 
moderate 
evidence – EEF) 

A significant proportion of our students begin at The 
Mandeville behind age-related expectations; a 
disproportionate number of these students are eligible 
for the Pupil Premium. Small group interventions target 
and support students to improve core knowledge and 
skills in order to ‘catch up’ and perform better across all 
subjects. In addition, we focus booster sessions on 
students making insufficient progress across the year in 
KS3 so that we can help them to improve following 
assessments and avoid gaps in learning from opening 
up.  

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/small-group-tuition 

 

4, 6 

Continue to 
implement and 
embed the 
Accelerated 
Reader 
Programme as a 
reading 
intervention for 
all students n 
Years 7 to 9, to 
build fluency, 
comprehension 

Our new Reading & Literacy Development Plan is 
designed to facilitate deeper engagement with the AR 
programme to identify and implement further 
interventions for students who require it. The plan also 
includes opportunities to engage students with relevant, 
challenging and interesting fiction texts with links to all 
school subjects and relevant for all ages.  

 

Additional strategies are in place to help students 
develop Tier 2 vocabulary more broadly, and Tier 3 
vocabulary in each subject.  

4, 5, 6 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
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and improve 
vocabulary 

 

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/reading-
comprehension-strategies 

 

Internal KS3 AP 
programme 

A small number of students require specific and 
additional pastoral support to access the curriculum and 
manage themselves in school. We have implemented a 
small-group Alternative Provision programme within the 
school for students in Key Stage 3 – many of whom 
have struggled to access learning and pastoral support 
during Covid lockdowns, and now lack some social 
skills, resilience etc. The 8-12 week programme is 
designed to provide additional pastoral case, ensure 
supports are in place, and help students to develop 
strategies to self-manage in mainstream.  

 

See evidence for small-group tuition and pastoral 
interventions 

2, 3, 4, 6 

Y10/11/13 
interventions 

Some of our students in KS4 have had extended 
absences, disengaged during periods of online learning, 
and some have faced mental health challenges in recent 
years. We use Pupil Premium funding to identify and 
support students as required, using the Horsforth 
Quadrant. Supports include peer mentoring, small group 
tuition, booster sessions after school and during 
holidays, and pastoral/aspiration supports, as relevant to 
each student.  

 

See evidence for small-group tuition and pastoral 
interventions 

4, 6 

Peer 
Reading/Tutoring 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/peer-tutoring 
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

The Mandeville 
Charter/co-
curricular 
engagement 

 

Evidence from 
EEF is mixed – 
see links 

 

Many of our disadvantaged students lack cultural 
capital and have not had character-developing 
experiences such as team building and outdoor 
education experiences. Therefore we are targeting 
PP funding to support students so that they can 
develop holistically. We are also combining some of 
these experiences with academic pursuits to raise 
aspirations and build positive relationships between 
students and teachers.  

2, 5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
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https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/arts-participation 

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/outdoor-adventure-
learning 

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/aspiration-
interventions  
 

KS3 Leads, 
Counsellor 

We have appointed additional pastoral staff members to 
support our students pastorally and ensure all can 
access learning successfully. This includes better staffing 
and tracking of attendance, additional Raising 
Achievement Officers for each year group, and a full-time 
school Counsellor.  

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/behaviour-
interventions (Behaviour interventions) 

 

 

 

1, 2, 5 

Breakfast Club Though evidence on this provision is mixed, anecdotally 
we have found that it has supported students to come to 
school promptly and ‘settle’ well with an opportunity for 
pastoral support in the morning. We are aware that many 
of our students face ‘food poverty’ and this breakfast 
removes a barrier to learning.  

1, 2 

Individualised 
Support Funds 

25% of each Pupil Premium grant is set aside for specific 
individualised supports as discussed and agreed with 
each Pupil Premium students. For example, items of 
uniform, the cost of enrichment trips and activities, 
additional revision resources, personalised behaviour 
supports etc.  

 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Our internal assessments during 2020/2021 suggested that the performance of disadvantaged 

pupils was lower than in previous years in core subjects. However, the system of assessment 

was different from the long-term and comparison against peers nationally is not possible.  

These outcomes suggest a negative impact from the COVID-19 pandemic on our 

disadvantaged pupils’ achievement and attainment. As evidenced in schools across the 

country, partial closure was most detrimental to our disadvantaged pupils. Although we 

delivered a challenging and engaging curriculum during online lessons, and provided a large 

quantity of laptops and onsite provision, some disadvantaged pupils did not engage with their 

online learning or proffered support.  

Last year, pupil behaviour, wellbeing and mental health were also significantly impacted by 

COVID-19 related issues. This impact was particularly detrimental for disadvantaged pupils as 

seen on their return to school. 

In 2022, the gap between Attainment 8 points achieved and targets was 6.26 for all 

students, and 9.52 for Pupil Premium students.  

 

Intended outcome Success criteria Estimated Impact 

Individual students 
make progress with 
their individual learning 
needs. 

Personalised Learning 
Needs Assessments show 
the >55% of students have 
made one stage of progress 
(e.g. Red to Amber, or 
Amber to Green) with their 
identified needs annually.  

All students met with JBY, the PP 
Co-ordinator. PLNs were identified 
and progress was tracked during 
the course of the year. 60% of PP 
students made one stage of 
progress with the support of JBY 
and their Subject teachers.  

Improved attainment 
among disadvantaged 
pupils across the 
curriculum at the end of 
KS4, with a focus on 
English and Maths. 

By the end of our current 
plan in 2021/2022, 55% or 
more of disadvantaged 
pupils will achieve a grade 4 
or above in English and 
Maths.  

25% or more of 
disadvantaged pupils will 
achieve a grade 5 or above 
in English and Maths.  

Target met, especially in English. 

Sub En7/9 En5/9 En4/9 

 11% 40% 60% 

Sub M7/9 M5/9 M4/9 

 7% 33% 44% 
 

Improved reading 
comprehension among 

Reading comprehension 
tests (Star Reading Test) 

Star Reading Tests suggest that 
most disadvantaged students at 
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disadvantaged pupils 
across KS3. 

demonstrate improved 
comprehension skills among 
disadvantaged pupils and a 
smaller disparity between 
the scores of disadvantaged 
pupils and their non-
disadvantaged peers. 
Teachers should also have 
recognised this improvement 
through engagement in 
reading lessons, reading 
tests and quiz results.   

KS3 improved their reading 
comprehension skills last academic 
year.  

Most disadvantaged students also 
engaged with the Reading Canon 
Programme during tutor time.  

Improved 
metacognitive skills 
among disadvantaged 
pupils across all 
subjects.  

Teacher reports and class 
observations suggest 
disadvantaged pupils are 
more able to work 
independently and reflect on 
their own learning. This 
finding is supported by 
homework completion rates 
across all classes and 
subjects.  

The introduction of Core Sheets 
saw an increase in the number of 
students completing homework 
every night, especially in Year 8. 

 

Further teacher CPD for 
metacognition/modelling is planned 
for November 2022.  

To achieve and sustain 
improved wellbeing for 
all pupils, including 
those who are 
disadvantaged.  

Sustained high levels of 
wellbeing from 2021/2022 
demonstrated by:  

• qualitative data from 
student voice, 
student and parent 
surveys and teacher 
observations. 

• a significant increase 
in participation in 
enrichment activities, 
particularly among 
disadvantaged 
pupils; including The 
Mandeville Charter.  

The most common issues reported 
by our students were anxiety, low 
mood and anger. In line with 
national trends, we also saw an 
increase in reports of self-harm and 
we addressed these both in-house 
and through referrals to the MHST. 
The Mental Health Designated Lead 
at Mandeville delivered a training 
session on Self-harming on 
Thursday 7 July 2022 for teaching 
staff and LSAs. Further training is 
planned for October and December 
2022.  

100% of Pupil Premium students 
engaged with at least 1 Charter 
activity throughout the year – 
including a large number who were 
supported to attend trips and 
outdoor education activities.  

To achieve and 
sustained improved 
attendance for all 
pupils, particularly our 
disadvantaged pupils.  

Sustained high attendance 
from 2021/2022 
demonstrated by:  

• the overall absence 
rate for all pupils 
being no more than 
5%, and the 
attendance gap 
between 
disadvantaged pupils 
and their non-
disadvantaged peers 

Our Attendance Officer worked 
relentlessly to bring back to school 
PP students who displayed traits of 
EBSA.  

Working with parents, some of 
these students starting to attend 
school on a reduced timetable, 
animal therapy was also offered to 
some of them. When necessary, 
some of these PP students have 
also been referred to CAMHS due 
to their mental health.  
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being reduced by 
10%. 

• the percentage of all 
pupils who are 
persistently absent 
being below 5% and 
the figure among 
disadvantaged pupils 
being no more than 
5% lower than their 
peers.  

 

Teaching (for example, CPD, recruitment and retention) ‘Access’ 

 

Activity Evidence that supports this 
approach 

Estimated Impact 

Invest in professional 
development, training 
and support for every 
teacher, along with 
recruitment and 
retention.  

“Ensuring an effective teacher is in front 
of every class, and that every teacher is 
supported to keep improving, is the key 
ingredient of a successful school and 
should rightly be a top priority for pupil 
premium spending.” 

EEF Guide to the Pupil Premium 
Autumn 2021 

Teaching Staff was 
involved in improving 
their current practice 
while following 
Rosenshine’s 
Principles in Action.  

Continue to improve our 
curriculum SOL so that 
all pupils can access 
the curriculum and 
make substantial 
progress.  

“Carefully sequencing topics so that 
they gradually build on foundational 
knowledge” (Mastery Learning) 

EEF teaching-learning-toolkit/mastery-
learning 

Our Curriculum SOL 
are in place and are 
being used by every 
teacher. These have 
been significantly 
improved and 
redeveloped across 
the yeart.  

Implement our 
Teaching & Learning 
policy so that all 
students daily receive 
Quality First Teaching 
in every lesson.  

“Teachers can demonstrate effective 
use of metacognitive and self-regulatory 
strategies by modelling their own 
thought processes.” 

EEF teaching-learning-
toolkit/metacognition-and-self-regulation 

There is a robust 
Teaching and Learning 
policy in place which is 
frequently used during 
our Incremental 
Coaching visits to 
lessons to ensure 
consistency and the 
delivery of Quality First 
Teaching in every 
lesson.  

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions) ‘Additionality’  
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Activity Evidence that supports this 
approach 

Estimated Impact 

Implement Accelerated 
Reader as a reading 
intervention for 
disadvantaged and 
non-disadvantaged 
pupils who need 
additional help to 
comprehend texts and 
address vocabulary 
gaps. 

“It is important to identify the 
appropriate level of text difficulty, to 
provide appropriate context to practice 
the skills, desire to engage with the text 
and enough challenge to improve 
reading comprehension.” 

 

EEF teaching-learning-toolkit/reading-
comprehension-strategies 

 

There is now a 
stablished reading 
culture at Mandeville. 
Students read 
fortnightly during one 
of their English 
lessons, read weekly 
with their tutors and 
read daily 
independently.  

Provide a blend of 
mentoring and school-
led revision sessions for 
pupils whose education 
has been most impacted 
by the pandemic. A 
significant proportion of 
the pupils who attend 
revision sessions will be 
disadvantaged including 
those who are high 
attainers.  

“Mentoring aims to build confidence and 
relationships, to develop resilience and 
character, or raise aspirations, rather 
than to develop specific academic skills 
or knowledge.” 

EEF education-evidence/teaching-
learning-toolkit/mentoring 

“Before and after school programmes 
with a clear structure, a strong link to 
the curriculum, and well-qualified and 
well-trained staff are more clearly linked 
to academic benefits than other types of 
extended hours provision.” 

EEF education-evidence/teaching-
learning-toolkit/extending-school-time 

Some PP students 
who were at risk of 
under-performing and 
becoming disaffected 
received support from 
MyFutureSelfMatters.  

PP students were also 
invited to attend 
revision sessions after 
school and during the 
Easter holidays.  

Some students also 
took part in the 
National Tutoring 
Programme during the 
Summer Holidays.  

Implement a tailored 

Literacy programme for 

disadvantaged pupils at 

KS3 whose reading ages 

are considerably below 

their chronological ages.  

“Effective diagnosis of reading 
difficulties is important in identifying 
possible solutions, particularly for older 
struggling readers. Pupils can struggle 
with decoding words, understanding the 
structure of the language used, or 
understanding particular vocabulary, 
which may be subject-specific.” 

EEF education-evidence/teaching-
learning-toolkit/reading-comprehension-
strategies 

The SEND 
Department delivered 
literacy interventions 
to support PP 
students with low 
reading ages at KS3. 
On average, most 
students improved 
their reading ages by 
six months.  

Widen the role of LSAs 

to ensure they support 

disadvantaged pupils 

with their learning in 

class and in small group 

interventions.  

 

“Targeted deployment, where teaching 
assistants are trained to deliver an 
intervention to small groups or 
individuals has a higher impact …” 

 

EEF education-evidence/teaching-
learning-toolkit/teaching-assistant-
interventions 

LSAs support all 
learners in the class. 
They move across the 
classroom to support 
learning.  

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) ‘Access’ and ‘Additionality’  
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Activity Evidence that supports this 
approach 

Estimated Impact 

Ensure disadvantaged 

pupils have access to 

the resources and 

equipment required for 

the curriculum and all 

revision materials (E.g. 

ingredients for Food and 

Technology, Art …). 

Feedback from Subject Leaders and 
Student Progress indicates that 
disadvantaged pupils achieve better 
outcomes when they can access all 
materials. 

PP students were 
provided with the right 
equipment so that 
they could access 
learning successfully.  

Provide support with the 

purchase of school 

uniform so that 

disadvantaged pupils are  

able to wear the correct 

school uniform.   

“If a uniform policy is in place, it is 
important to consider how to support 
families that may not be able to afford 
uniform.” 

EEF education-evidence/teaching-
learning-toolkit/school-uniform 

Support was provided 
to a number of 
families to ensure 
students could access 
school in the same 
way as their peers.  

Monitor and improve 
the attendance of 
disadvantaged pupils. 

 

Embed principles of 
good practice set out in 
DfE’s Improving School 
Attendance: Support for 
Schools and Local 
Authorities guidance. 

(Updated 27 September 
2021)   

 

“Welcome pupils back following an ab-
sence and provide good catch up support 
to build confidence and bridge gaps. This 
could include: 

• lesson resources 

• buddy support 

• one to one input” 

https://www.gov.uk/government/publica-
tions/school-attendance/framework-for-
securing-full-attendance-actions-for-
schools-and-local-authorities 

 

Our Attendance 
Officer worked 
relentlessly to bring 
back to school PP 
students who 
displayed traits of 
EBSA.  

Working with parents, 
some of these 
students starting to 
attend school on a 
reduced timetable, 
animal therapy was 
also offered to them. 
When necessary, 
some of these PP 
students have also 
been referred to 
CAMHS due to their 
mental health. 

Implement the 
behaviour policy 
consistently so that the 
number of 
disadvantaged pupils 
receiving negative 
points or an exclusion 
reduces considerably. 

“Behaviour interventions seek to 
improve attainment by reducing 
challenging behaviour in school. This 
entry covers interventions aimed at 
reducing a variety of behaviours, from 
low-level disruption to aggression, 
violence, bullying, substance abuse and 
general anti-social activities.” 

EEF education-evidence/teaching-
learning-toolkit/behaviour-interventions 

 

Last academic year, 
our behaviour policy 
was based on a 
restorative practice 
approach which offers 
our PP students the 
opportunity to reflect 
on their behaviour, 
repair the relationship 
with their teachers and 
re-engage with their 
learning.  
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous 

academic year. This will help the Department for Education identify which ones are popular in 

England. 

Programme Provided 

Accelerated Reader Renaissance Learning 

Reading Cloud ESS Education Software Solutions 

Hegarty Maths Hegarty Maths 

Duolinguo Duolinguo 

 

 

 

 

 

 
 

 


