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Introduction 
 
This document aims  to  set  out the  main principles  and  shared  responsibilities  for teaching, learning and 
assessment  across  the  school community. 

 

 

 

Principles 
 
Rosenshine’s Principles of Instruction1 form the basic premise for the Teaching, Learning and Assessment Policy at 
Mandeville School. Additional principles have also been integrated into the policy, drawing upon cognitive science, 
educational research and best practice, and resulting in a ‘Rosenshine Plus’ teaching, learning and assessment policy. 
 

Rosenshine’s Principles Additional principles 

1. Include a daily review of previous learning 
2. Present new material using small steps 
3. Ask a large number of well-developed 

questions to all students 
4. Provide models and worked examples 
5. Guide student practice 
6. Check for student understanding and ensure 

errors are corrected 
7. Obtain a high success rate by adopting a 

mastery approach 
8. Provide scaffolds for difficult tasks 
9. Provide students with the opportunity for 

independent practice 
10. Include opportunities for weekly and monthly 

review 
 

11. Meet the diverse needs of all students, to 
include the specific needs of PP, SEND and EAL 
students 

12. Be challenging, allowing all students to meet 
their potential  

13. Support all students to understand the context 
and relevance of their learning and implications 
to their lives  

14. Support students to develop a positive 
approach to their learning and to celebrate 
their success within and beyond the classroom 

15. Build positive relationships with all students 
built on respect, trust, and a restorative 
approach. 

16. Provide routines which support positive 
behaviour for learning and apply them 
consistently. 

17. Draw on wide evidence from educational 
research and professional learning.  

 
 
 
 
 
 
 
 
 
 
 

                                                           

1 http://www.ibe.unesco.org/fileadmin/user_upload/Publications/Educational_Practices/EdPractices_21.pdf 



Classroom practice 
 
There is no prescribed format for a lesson or sequence of lessons. However, to support a consistent approach to 
teaching and learning across the school, there are some features that should be common to all lessons: 
 

Essential feature of 
lesson 
 
And link to principles 

Content Purpose 

Finding out/retrieval 
practice 
 
Daily review of previous 
learning 

A low stakes and easily accessible activity should 
be provided at the start of every lesson.  
 
Planning should have decided the purpose of this 
either retrieval practice and formative 
assessment, or just one of these.  
 
 

Create a calm and purposeful 
start to the lesson. 
 
Both/Either: 
Providing retrieval practice in 
order to recap and consolidate 
knowledge.  
And/Or 
Provide formative assessment of 
prior knowledge.  
 

The teaching 
Objectives  
 
 
 
 

 
 

Present new material 
using small steps 
 
Ask a large number of 
well-developed 
questions to all students 
 
 
Provide models and 
worked examples 
 
 
 
 
Provide scaffolds for 
difficult tasks 
 

Objectives are shared. They do not need to be 
formally recorded.  
All teaching and learning activities should support 
students to make progress towards the lesson 
objectives 
A title should be recorded by students on their 
work.  
 
Step by step using worked examples,  
 
 
Closed and open questions; differentiated 
questions; use AfL strategies to ensure all 
students are engaged with learning, e.g. mini 
white boards, pivot questions, traffic lights etc. 
 
‘Live – modelling’ to include teacher explanation 
of their thinking skills.  
‘I do, we do, you do.’ 
Use of exemplar work to demonstrate 
expectations.  
 
Differentiated resources, support staff, pre-
teaching strategies used to support all students. 
Differentiation strategies draw upon student level 
data in Blue Folder.  
 
 
 

Students understand the context 
and relevance of learning and are 
familiar with the sequence of 
learning 
 
To support students’ in the 
organisation of their work. 
 
Eases cognitive load 
 
 
Assess knowledge, explore 
understanding, promote higher 
order thinking, identify 
misconceptions, identify gaps.  
 
Students supported to master 
new knowledge.  
Development of meta-cognitive 
skills 
 
 
All students make progress 
towards success criteria 
Cater for needs of SEND, EAL and 
PP students.  

Student practice 
 
Guide student practice 
 
 
 

 
 
Teacher led discussions, student talk activities to 
rehearse thinking 
 
 
Application of new knowledge 

 
 
Development of oracy skills 
Mastery and overlearning for 
automatic retrieval 
 



Provide students with 
the opportunity for 
independent practice 
 

Students able to apply new 
knowledge in range of unfamiliar 
contexts 
Familiarity with exam questions 

Feedback 
 
Check for student 
understanding and 
ensure errors are 
corrected 
 

 
 
Use of formative assessment strategies to assess 
understanding 
Reteaching where gaps and misconceptions are 
identified 
 
Plenary activity 

 
 
Students  master knowledge 
 
 
 
Establish gaps in knowledge that 
may need to be addressed in 
subsequent lessons, so teaching 
can be adapted accordingly 

Regular retrieval 
practice 
 
Include opportunities 
for weekly and monthly 
review 
 
 

 
 
 
Frequent quizzes, ‘this week, last week, last 
month, last term’ 
 
Home learning activities used for retrieval 
practice 

 
 
 
Embeds learned materials into 
long-term memory 

Behaviour for learning2 
 
Provide routines which 
support positive 
behaviour for learning 
and apply them 
consistently. 
 

Routines which are applied consistently and fairly 
to all, including clear explanation of expectations. 
   
Use of ‘No talk, low talk, show talk’ approach. 
 
First-attention to best conduct 
 
Attention paid to language and tone 
 
De-escalation techniques used to re frame and 
focus on learning 
 

Calm and purposeful learning 
climate where all students are 
able to develop as learners. 
 
High standards of work and 
presentation in books 

Relationships 
 
Build positive 
relationships with all 
students built on 
respect, trust, and a 
restorative approach. 
 

Visible kindness, mutual respect and trust. 
 
Restorative approach and fresh start used. 
 
Positive language and approach. 
 
Knowing students and catering for specific 
learning needs and approaches. 
 

Learning environment is positive, 
safe and supportive encouraging 
all students to go out of there 
learning comfort zone  
 
Staff able to influence and lead 
learning.  

 
 

 
 
 
 
 
 
 

                                                           

2 See Behaviour for Learning Policy 



Curriculum plans and Schemes of work 
 
Curriculum plans and schemes of work should support departments with the implementation of their curriculum 
intent and the application of the ‘Rosenshine plus’ principles: The curriculum plan and schemes of work should be 
coordinated by subject leaders and produced collaboratively. Where schemes of work are based upon published 
schemes, they should be adapted to reflect the needs of the department and students at The Mandeville School.  
 

Essential feature of scheme of 
work 

Content Purpose 

Based upon curriculum plan 
(including intent document). 

All schemes of work should originate 
from the departmental curriculum plan 
(including intent document) and allow 
departments to implement their 
curriculum intent. 

Progression mapped across the key 
stages. 
Teachers and students aware of 
prior and future learning. 
Schemes of work allow 
implementation of curriculum 
intent. 
Students cover statutory knowledge 
as detailed in the national 
curriculum, Key Stage 4 and 5 
specifications. 

Maps out key learning 
objectives. 

Learning objectives from national 
curriculum and exam board 
specifications are mapped into 
sequence of lessons 

Identifies key knowledge to be 
mastered. 
Objectives relate to prior and future 
learning. 
Student progress over time. 
 

Suggests teaching and learning 
activities. 

Possible teaching and learning activities 
mapped out against objectives. 
Suggestion of resources. 
Adaptations to published schemes, tasks 
and resources suggested. 

Teachers provided with framework 
for planning 
Used of shared planning and 
resources reduces teacher workload 
Local context considered 

Differentiated. Identifies differentiated tasks and 
resources to support all students 
Identifies pre-teaching activities that 
may be required for students to access 
lesson (e.g. key words) 
Provides guidance for effective 
deployment of support staff 

All students make progress towards 
lesson objectives 

Supports development of 
literacy, oracy and numeracy 
skills 

Identifies opportunities to develop 
literacy, oracy and numeracy3 

Students develop communication 
reading, writing and mathematical 
skills  

Supports development of SMSC. Identifies opportunities to develop 
students social, moral, spiritual, and 
cultural learning and growth. 

Students develop awareness of 
context of learning and develop as 
citizens 

Supports development of work-
related skills and links to 
careers opportunities 

Identifies opportunities to relate to 
careers and other elements of CIAG 
aims4. 

Development towards Gatsby 
benchmarks 

Links to assessment Formative assessment opportunities 
Summative assessment  

Assessment used to identify gaps in 
knowledge and misconception 
Lessons planned to address 
identified gaps and misconceptions 

                                                           

3 In conjunction with the school’s literacy, oracy and numeracy strategies.  

4 In conjunction with the school’s CIAG strategy.  



Students and parents have regular 
feedback regarding progress and 
guidance towards next steps 

Supports home learning Identifies appropriate, relevant and 
challenging opportunities for home 
learning 
 
At key stage 3, core subjects should aim 
to set the equivalent of one home 
learning activity per week, foundation 
activities should set regular home 
learning 
 
At key stage 3 home learning tasks 
should be able to be completed in 30 
minutes 
 
At key stage 4, the equivalent of weekly 
home learning activities should be set.  
 
Tasks should be able to be completed in 
60 minutes 

Students master key knowledge 
through independent application of 
knowledge and retrieval practice 
 
To support teacher workload, 
advantage should be taken of online 
learning platforms to include 
SENECA 

Recognises the unique features 
of the subject 

Provides subject specific guidance, to 
include suggestions of practical 
activities, health and safety 
considerations and ICT opportunities 

Supports teachers with planning 
purposeful and safe lessons 

Risk Assessment Should reference appropriate risk 
assessments.  

So that activities take place safely.  

Supports teacher workload Should provide outline of possible 
activities.  
 
Should provide links to or location of 
teaching resources.  

Supports teachers with reducing 
time required to plan and resource 
lessons, in order to support a work-
life balance.  

 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Assessment and feedback 
Effective formative assessment enables: 

• Teachers to identify how students are performing on a continuing basis and to use this information to 

provide appropriate support or extension, evaluate teaching, and plan future lessons.  

• Students to measure their knowledge and understanding against learning objectives, and identify areas in 

which they need to improve.  

• Parents to gain a broad picture of where their child’s strengths and weaknesses lie, and what they need to 

do to improve. 

Effective summative assessment enables: 

• School leaders to monitor the performance of student cohorts, identify where interventions may be 

required, and work with teachers to ensure pupils are supported to achieve sufficient progress and 

attainment. 

• Teachers to evaluate learning at the end of a unit or period, and the impact of their own teaching. 

• Students to understand how well they have learned and understood a topic or course of work taught over a 

period of time. It should be used to provide feedback on how they can improve. 

• Parents to stay informed about the achievement, progress and wider outcomes of their child across a period 

 

Key feature of 
assessment policy 

Content Purpose 

Assessment 
calendar Dates of the weeks in which summative assessments 

must be set for different year groups.  

Dates by which assessment data must be inputted 

onto SIMS.  

Dates of events that also form part of assessment and 

feedback: parents’ evenings; public exams; mock 

exams; results days.  

Dates for moderation activities, enabling assessment 

in all year groups to be moderated at a departmental 

level.  

 

Enables staff to manage 

workload effectively 

Enables students and parents to 

manage workload effectively 

Ensure students are regularly and 
consistently assessed across their 
entire taught curriculum 
 
Ensures assessment data is valid 
and reliable 

 

Assessment weeks Timetabled dates for assessments 
Dates of assessments shared with students and 
parents 
Revision week prior to assessment weeks 
Assessments are set during lessons and designed to be 
completed in 45 minutes 
Data inputted as ‘current grade’ must only reflect the 
result in the preceding assessment.  
 

Raises profiles of assessments 
Helps teachers and staff manage 
workload 
Those students who require 
additional time can still complete 
their assessment in lesson time 

Common assessment 
format All assessments, across all Key Stages (with the 

exception of mock exams) will be in a common format  

 
Reduces cognitive load for 
students as familiar with the 
format 
 



Completed assessments will be kept securely and 

accessible in folders for the rest of the year  

 

Provides a clear indication of how 
and when students are assessed 
for staff, parents, students and 
inspectors 

Grading at Key 
Stages 4 / 5 For Year 12-13 A Level courses grades A to U are 

awarded and inputted under ‘current grade’.  

For Years 10-11 GCSE number grades are 

awarded and inputted under ‘current grade’.  

For the above years ‘predicted grades’ will also be 

used, using fine grading (e.g. 4a, 4b etc.).  

For the above years, course involving NEA will 

provide an ‘overall grade’ which takes into 

account other elements of the course in 

conjunction with the ‘current grade’.  

 

 
Consistent approach across 
departments 
Measurement of student 
progress over time and 
towards target grades 

Grading at key 
stage 3 Students should be graded as either: 

• Working at greater depth  

• Working at the expected standard  

• Working towards the expected 

standard A 

• Working towards the expected 

standard B  

 

What constitutes ‘the 

expected standard’ should be 

decided by departments at the 

moderation stage by 

comparing work, setting a 

broad standard for different 

levels.  

 

Marking and 
feedback Students should receive teacher feedback a 

minimum of 3 times per half term. 

The format of this feedback should be agreed at a 

departmental basis but should include a written 

response to formal assessments within the 

departmental feedback matrix.  

Feedback should relate to the lesson objectives 

Where teachers are providing feedback they 

should comment on: 

• Strengths 

• Improvement 

• Response 

• QI - presentation 

 
Common approach across the 
school supports students to 
reflect and evaluate their own 
learning 
 
Supports monitoring of 
marking and feedback across 
the school 
 
 



Teachers should mark work in green pens with 

peer / self assessment and editing / corrections 

completed by students in purple pen.  

 

 

  



Monitoring and evaluation  

 
The outcomes of monitoring and reviews will be shared with staff in an honest, timely, open and 
professional manner. Where standards of teaching, learning and assessment do not meet the appropriate 
Teacher Standards, appropriate support will be given and further monitoring will take place as appropriate. 
If concerns continue, further action will be taken in line with the Teacher Appraisal and Capability Policy. 
 
Formal lesson observations will also be completed to support teacher appraisal 
 

Feature of monitoring cycle Content  Purpose 

Led by the Senior Leadership Team 

Standards meeting Annual meeting during autumn 
term between headteacher, SLT 
and subject leader  

Review external examination 
data and set targets. 

Evaluation of impact Review of data after assessment 
points.  
 
Regular stakeholder voice 
activities.  

Monitoring of standards across 
the school. 
 
Identification of areas of 
strength/concern in teaching and 
learning.  

Subject deep dives Rolling programme of deep dives 
carried out by subject leader 
with SLT.  

Support the completion of 
departmental SEFs and DDPs 

Middle leader/SLT monitoring Formal lesson observations to be 
carried out by middle leader 
and/or SLT. 

Moderation of judgements and 
development of subject leader 
 
Further joint observations may 
be completed to further support 
subject leader  

Middle leader/SLT learning walks Agreed focus 
 
Carried out in pairs where 
possible  
 
All teachers should be visited 
during the autumn term  
 
Further learning walks to be 
scheduled dependent on needs 
of departments and individual 
teachers 

Monitoring of standards across 
the school 
 
Identification of teachers who 
may require additional support 
 
Identification of areas of good 
practice and areas for 
development 

Book reviews Review of books across 
subject/year/groups of students 
areas 

Identification of areas of good 
practice, and areas for 
development 
 
Focus on provision and progress 
for key groups to include SEND, 
PP and EAL students 
 
Monitoring of quality of 
teaching, learning and 



assessment in line with 
Rosenshines plus principles and 
SIP objectives 

Led by Subject Leaders 

Departmental monitoring Half termly short visits. 
 
Half termly review of books/ 
written work with a specific 
focus.  
 
Termly review of the learning 
climate. 
 
Annual student voice activity. 
 
Review of data after assessment 
points.  
 
Departmental monitoring should 
focus on key groups to include 
SEND, PP and EAL students 
 
Focus for learning walks and 
book reviews should relate to 
the Rosenshines plus principles 
and SIP and DDP objectives. 
 

 
 
Monitoring of standards across 
the school 
 
Identification of teachers who 
may require additional support 
 
Identification of areas of good 
practice and areas for 
development. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

  



Roles and Responsibilities 

 
All members of The Mandeville School Community play an important role in promoting outstanding 
teaching, learning and assessment.  
 

Stakeholder Responsible for  

Governing Body Approving, implementing and monitoring the effective and rigorous 
implementation of the policy. 
 

Headteacher Ensuring the curriculum meets legal requirements. 
Ensuring teaching, learning and assessment are of the highest standard possible. 
Ensuring appropriate monitoring and evaluation is taking place. 

Senior Leadership 
team 

Developing the school curriculum encompassing the statutory national 
curriculum. 
Providing a framework for subject leaders to implement the curriculum and apply 
the principles of the policy at a departmental level. 

Providing guidance on teaching, learning and assessment. 

Providing appropriate support, training and resources for subject leaders. 

Monitoring  and evaluating the implementation and impact of the policy. 

Modifying and updating the policy in the light of on-going developments and the 
changing needs of the school. 
Analysing whole school data after assessment points and public examinations. 
Identifying areas of the curriculum / subjects where student attainment and 
progress is below expected standards and not in line with other subjects.  
Ensuring appropriate provision for SEND, EAL and PP students 
 

Subject leaders Developing curriculum plans, which support the delivery of the school curriculum 
and the progression of knowledge. 
Developing schemes of work to support the delivery of the curriculum. 
Developing standardised assessments to assess student attainment and progress 
during the school assessment weeks. 
Leading moderation following formal assessment points. 
Reviewing data after assessment points and public examinations and identifying 
curriculum targets and students working below their expected level. 
Planning interventions to support students working below their expected level 
following assessments. 
Providing support and training for teaching staff to allow them to complete valid 
and reliable assessments 
Supporting staff to develop as reflective practitioners and reflect upon the 
outcome of student assessments and consider where teaching and learning 
practices need to be further developed. 
Facilitating collaboration across and between departments to share best practice 
and improve teaching, learning and assessment. 

Monitoring the quality of teaching, learning and assessment. 

 

Pastoral leaders Supporting behaviour for learning.  
Preparation and delivery of ethos assemblies celebrating academic success. 
Driving culture of achievement. 
Review academic progress across year groups. 
Identifying target students across year group using data. 
 



Teaching staff Ensuring that their own teaching meets the national Teachers Standards; and 
teaching and learning is at least consistently good.  

Contributing to the development of schemes of work. 

Planning and delivering high quality learning experiences; based upon 
departmental curriculum plans and schemes of work. 

 

Support staff Supporting teachers in the delivery of lessons by supporting students as directed 
by the teacher.  
Supporting students with all learning activities.  

Students Engaging with all learning activities, both within classroom and during home 
learning 
Bringing the appropriate equipment for lessons 
Presenting work to a high standard 
Persevering through challenges 
Following the school behaviour policy, allowing all students to learn in lessons 

Those with parental 
responsibility 

Supporting the School policy, in line with the Home-School Agreement, by 
providing support for students at home, allowing them to continue to develop 
their learning effectively.  
 

 
 
  



Appendix 1 

A summary of Rosenshine’s Principles of Instruction 

 

https://www.teachertoolkit.co.uk/wp-content/uploads/2018/10/Principles-of-Insruction-Rosenshine.pdf 

 

 

https://www.teachertoolkit.co.uk/wp-content/uploads/2018/10/Principles-of-Insruction-Rosenshine.pdf

